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EXPLORING TEACHERS’ PERCEPTION OF EFL TEACHING AND THEIR EXPECTATIONS FOR TEACHER TRAINING PROGRAMMES
The aim of the article is to define the perception of FL teaching process characteristic for pre-service teachers of English. Besides, the intention of the author is to contrast the teacher trainees’ assumptions and beliefs concerning the nature of FL teaching, the role of the teacher, etc. at the beginning and at the end of the formal training received during the academic year so as to highlight some tendencies of possible change. 

 James (2001: 4) states that “teachers already possess professional knowledge when they join a training programme”. For Tann (1993, in: James, 2001), this knowledge takes the form of “personal theories”, i.e. a mixture of ideas, beliefs and stereotypes about the nature of teaching and the language they are teaching, gained through observation of other teachers and teacher trainees’ experience as language learners. Borg (2003: 88) points out that personal theories of teacher trainees reflect and reveal their “inappropriate, unrealistic and naïve understanding of teaching and learning”. Yet, analyzing these “personal theories“ is crucial for several reasons. Firstly, teacher trainee’s personal theories determine what teachers do in practice in classrooms (James, 2001). Johnson (1994, in: Borg 2003) found that pre- service teacher’s decisions during a practicum were based on images of teachers, materials, activities and classroom organization generated by their own experiences as L2 learners. That is why, it seems essential to ask what is the nature of the prior knowledge and expectations that the teacher learners bring to formal training. Secondly, individually constructed professional knowledge prior to training programme serves as an interpretative framework, used by teacher trainees to understand as well as evaluate classroom experiences and practices (Musiał, 2003). Thirdly, James (2001) admits that making teacher trainees reflect upon their personal theories is likely to help them clarify, systematize their own knowledge about teaching profession, assimilate new information and, eventually, improve their teaching practice. Additionally, it is good to observe to what an extent and how teacher cognition evolves in the course of instruction. Reynolds (1992, in: Borg, 2003) states that some of the beliefs teachers hold are resistant to change, despite the experience gained and may exert influence throughout the teacher professional life. 

The research carried out among 41 pre- service teachers proves that at the beginning of  formal training their perception of the teaching profession is simplistic and idealistic, reflecting general public opinion, stereotypes and negative social recognition of this profession. The role of teacher is associated with ‘knowledge- transmission model’. After a year of training, the negative opinion of the teaching profession still prevail among the trainees. Nevertheless, the pre- service teachers start to realize the ambiguity, difficulty and complexity of being a teacher. Besides, they are more precise in describing their learning experiences, classroom situations and expectations. They tend to redefine the role of the teacher, who is now perceived by them as a facilitator. This shows clearly that teacher training programmes, as Freeman (2001) points out, should allow teacher to realize their own theories and trigger reflection on teaching and their own professional development, instead of focusing only on introducing new theoretical, content knowledge.
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