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ABSTRACT: 

The engrained, frequently taken on trust idea of the intrinsic superiority of native-speaker teachers lacks, as will be demonstrated, deeper rationale. It is argued in this presentation that pedagogical grammar must be contrastive. Thus, firstly, a successful teacher should be proficiently conversant in both the L2 and L1 of the learners. Secondly, foreign-language rules must relate to L1 experience. Employment of the Analytic Language Interface Model (Gozdawa-Gołębiowski 2003, 2005; Paradowski 2003, 2005, 2006, in press) is proposed, delineated below: 

1. Initial exposure of new language material; 

2. Imprinting; 

3. Explication of how the rules operate in the learners’ L1; 

4. Explanation of relevant L2 rules; 

5. Interface formation, modifying the L1 rule to accommodate L2 data. Subsequent practice first expects the learner to apply the foreign-language rules to L1 (sic!) examples, before moving to more traditional exercises; 

6. Competence expansion – integrating the two competences, thus leading to the expansion of multi-competence. 

By such a gradual method the learners gain command of the foreign-language system even before applying the principles to the target language itself. This innovative, but already attested method’s potential lies in the fact that it can be applied in every L1 context. Empirical research across a range of systemic and lexical areas reveals overall at least twofold better results of experimental over control groups (n=292) not only in follow-up assessment, but more appreciably in a deferred post-test, significant at p<.005. The method has the added benefit of raising the learners’ language awareness, which, as will be indicated, brings additional multidirectional advantages (Cook 2002, Ewert 2005, Van de Craen et al. 2006). Practical examples from a spectrum of language areas amenable to interfacial instruction across a range of languages, including Dutch, French, German, Norwegian, and Polish as compared with English, will finally be presented together with a discussion of the methods in which the Analytic Language Interface Model can successfully be employed. The implications of the presentation reinforce and strengthen the position of non-native-speaker teachers and allow discovering the pedagogic tools and potential dormant in every linguistic environment
